School Committee Policy Review Subcommittee
Monday, February 14, 2022
5:00 PM - 6:50 PM
Remote via Zoom
Policy Review Subcommittee members present: David Pearlman (Chair), Valerie Frias,
Andreas Liu, and Jennifer Monopoli.
Other School Committee members present: Susan Wolf Ditkoff, Steven Ehrenberg, and
Suzanne Federspiel.
School Staff present: Casey Ngo-Miller, Sasha Palmer, and Robin Coyne.
Mr. Pearlman called the meeting to order at 5:00 PM.
1) Approval of Minutes
On a motion of Ms. Frias and seconded by Ms. Monopoli, the Policy Review
Subcommittee voted unanimously (by roll call), with 4 in favor (Mr. Pearlman, Ms. Frias,
Dr. Liu, and Ms. Monopoli), 0 opposed, and 0 abstentions, to approve the minutes of the
January 10, 2022 Policy Review Subcommittee meeting.
2) Discussion of Draft Restraint Policy
The Subcommittee continued discussion of the proposed Public Schools of Brookline
(PSB) Physical Restraint Policy (Attachment A). Ms. Ngo-Miller explained the
differences between the earlier draft (discussed on December 13, 2021) and the current
draft (presented on January 10, 2022), including the addition of links to relevant State
Regulations and Definitions. Ms. Ngo-Miller discussed staff training requirements and
the focus of the training program on incident prevention.
Subcommittee discussion focused on whether the Policy should be streamlined or should
include information that in the current draft can only be accessed through links to State
Regulations/Definitions and/or found in Procedures. Some members preferred the level
of detail in the earlier draft and commented that it is critical that families, staff, and others
have easy access to essential information including definitions and training requirements.
It was noted that there was initial feedback that the earlier draft was too long. Members
stressed the importance of making policies and procedures, clear, understandable, and
easily accessible; suggested making it easier to find Procedures on the PSB Website,
adding links to Procedures in Policies, and when possible, rolling out new Policies and
Procedures at the same time; and discussed whether a Policy that links to State
Regulations would need to be re-voted each time the State adopts new Regulations, and
how/when to communicate changes to PSB Policies.
Special Education Parent Advisory Council (SEPAC) Chair Faith Dantowitz agreed with
earlier comments on the importance of providing detail in the Policy. She specifically
requested that parent/guardian notification requirements/procedures and training
requirements be written into the Policy, and noted that policies in some other districts are
much more restrictive.

1

There was general agreement that the Policy should include additional information, e.g.,
some definitions and parent/guardian notification, training, and safety requirements. Mr.
Pearlman will discuss today’s feedback with Ms. Ngo-Miller and Dr. Guillory, and will
present a revised draft at the next Subcommittee meeting.
3) Discussion of How to Proceed on Revisions to Food-Related Policies
Mr. Pearlman noted that a School Committee member recommended amending the
proposed PSB Pesticides Policy to address pesticides in food. Mr. Pearlman commented
that the proposed Policy addresses external application of pesticides on school grounds.
He suggested including a reference to the PSB Wellness Policy, which already addresses
food-related issues. Subcommittee members agreed.
4) Discussion of Draft Sustainability Policy (Possible Vote)
Pierce Student Ezra Kleinbaum discussed the environmental impact of unsustainable
foods on global warming. He spoke in support of amending the proposed PSB
Sustainability Policy by adding the language below that he and Town Meeting Member
Shira Fischer drafted:
Under the Food Services section, add the following line: The district will promote
sustainable agriculture, and sustainable eating by moving away from unsustainable
foods, including but not limited to meat, poultry, and fish. The district will instead move
towards and promote plant-based food options.
An excerpt from Mr. Kleinbaum’s remarks in support of the amendment is below:
By moving away from unsustainable foods such as meat, poultry, and fish, in school
cafeterias, we are not only reducing our environmental impact as a district, but we are
also teaching students sustainable eating habits that they can then carry into the rest of
their lives, both at home during their years in school, and later in life post-graduation.
The shift away from unsustainable foods such as meat, poultry, and fish, is a shift that is
already happening. Major school districts across the country including Los Angeles,
New York City, and Baltimore don’t serve any meat in their cafeterias on Mondays, as
they participate in Meatless Mondays. New York City recently went as far as to start
serving only completely plant-based meals on Fridays in addition to their already
meatless Mondays, and fully plant based options available every day. Other districts
across the country are doing the same.
Over the last few months, I have worked with both the Environmental Action and Food
Justice club, and the club Warriors for Animal Rights at Brookline High School (BHS).
We worked with Sasha Palmer, who I’m sure you all know is the Director of Food
Services at PSB, and is at this meeting tonight. The first Monday after February
vacation, that is two weeks from today, will be the first meatless Monday at all the PSB.
Two weeks from today, there will be no meat served in any PSB cafeteria. Two weeks
from today will be the first of many meatless Mondays to come at the PSB.
This is a huge and amazing step towards more sustainable school cafeterias. I’m very
proud of it on behalf of Brookline as a whole, and I’m very grateful to Sasha Palmer for
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helping make that possible. However these meatless Mondays are simply based off of
how the menu is planned for each Monday, which is ultimately up to one person, and can
easily be changed on an ongoing basis. No one person should control how sustainable
our cafeterias are. Sustainability should be something that is institutionalized and
required. It should not be a decision that is made by any one person. Which is why it is
absolutely necessary that the district add the line I mentioned earlier to the sustainability
policy. Eating is something so basic, so fundamental to human life. Just like we need to
make sure the way we commute to work, or heat our houses is sustainable, we need to
make sure that the things we eat are sustainable, and meat, poultry, and fish are certainly
not sustainable.
Members thanked Mr. Kleinbaum for his remarks and for his advocacy. Director of Food
Services Sasha Palmer spoke about the planned meatless Monday initiative, including
marketing and staff training. Members encouraged Mr. Kleinbaum to work with other
BHS students and organizations to help lead and advocate for the initiative and make it
part of the school culture; encouraged Ms. Palmer to look for grants, suggested rolling
out the initiative (perhaps starting with BHS), spoke in support of offering nutritious
vegetarian options on a daily basis, and asked about potential financial implications (e.g.,
if participation in the school lunch program drops and/or the District needs to purchase
more food products that aren’t subsidized). Ms. Palmer commented that this is a good
year to pilot new options. Lunches are currently free, so students may be more willing to
try new foods.
Members discussed the wording of the proposed additional statement: The district will
promote sustainable agriculture, and sustainable eating by moving away from
unsustainable foods, including but not limited to meat, poultry, and fish. The district will
instead move towards and promote plant-based food options. All members spoke in
support of a move towards more sustainable foods. Some questioned whether to include
the phrase including but not limited to meat, poultry, and fish, and whether the program
would be financially viable without these options. Other members were comfortable with
this language, commenting that the wording is not “move away from entirely.” Mr.
Pearlman reviewed the additional changes to the proposed Policy since the School
Committee 1st Reading, including the new language on single use water bottles. The
Subcommittee supported the proposed changes, and also agreed to add language that the
District will promote minimally-processed options.
On a motion of Ms. Monopoli and seconded by Ms. Frias, the Policy Review
Subcommittee voted unanimously (by roll call), with 4 in favor (Mr. Pearlman, Ms. Frias,
Dr. Liu, and Ms. Monopoli), 0 opposed, and 0 abstentions, to recommend that the School
Committee vote to approve the PSB Sustainability Policy as amended during this meeting
(Attachment B).
5) Discussion of Draft Pesticides Policy
Mr. Pearlman explained proposed changes to the draft PSB Pesticides Policy (Attachment
C), including deletion of the wording “or economically unfeasible” and addition of a
reference to the PSB Wellness Policy for pesticide restrictions related to food
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consumption. Members expressed support for the proposed changes. The School
Committee is expected to vote on the Policy on February 17, 2022.
6) Discussion of Wellness Policy
Mr. Pearlman reported that he, Ms. Federspiel, and Dr. Guillory have been discussing
reconvening the Wellness Committee.
7) Discussion of Draft Equity Policy
Mr. Pearlman requested feedback on a preliminary draft PSB Equity Policy (Attachment
D). He also presented the Newton, Somerville, and Kent, Washington Equity Policies
(Attachment E). Comments/suggestions included the following: define what the PSB
means by equity; consider forming a Subcommittee on Equity; consider working with
Town partners to institute regular (could be annual or biannual) Equity Summits; delete
“economically” in 4th line and reorder demographic groupings (perhaps alphabetical or
move up socio-economic); requested clarification of the intent of the Staff section; note
importance of equitable access to resources; and suggested a statement in support of
reallocating funding and/or adding programs to achieve equitable outcomes, and specific
actions to promote staff diversity.
Mr. Pearlman will get feedback from Senior Director of Educational Equity Jenee Uttaro,
and will present a revised draft at the next Subcommittee meeting.
8) New Business
Mr. Pearlman noted that the statewide mask requirement for K-12 schools
in Massachusetts will be lifted on February 28, 2022. The Subcommittee will discuss the
PSB Masking Policy at the next Subcommittee meeting. Members suggested getting
input from Panel 4 (next meeting is March 4, 2022) and noted the link to the
Memorandum of Agreement with the Brookline Educators Union.
The meeting adjourned at 6:50 PM.
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PHYSICAL RESTRAINT POLICY
I. Introduction
It is the policy of the Brookline School Committee to promote a safe and productive
workplace and educational environment for its employees and students, and to ensure that
every student in the Brookline Public Schools is free from the use of physical restraint
that is consistent with the Massachusetts Department of Elementary and Secondary
Education regulations, and that physical restraint shall only be used with extreme caution
as a last resort in emergency situations, supervised, after other lawful and less intrusive
alternatives have failed or been deemed inappropriate.
We believe in preventive and positive approaches to discipline with interventions and
consequences aimed at addressing the causes of misbehavior, resolving conflicts, meeting
students’ needs, and keeping students in school. We believe it is the responsibility of all
school staff, students, families, and the community to contribute to a school community
that promotes a safe, secure, and learning environment. Preventive and positive discipline
is a shared responsibility for students, administrators, teachers, families, and the
community. School personnel shall only administer a physical restraint as a last resort
when it is needed to protect a student and/or a member of the school community from
imminent, serious, physical harm. When a physical restraint needs to be administered,
school personnel shall seek to prevent or minimize any harm to the student as a result of
the use of the physical restraint. School personnel shall further ensure that the physical
restraint is supervised by another adult as quickly as practicable.
This policy shall not be construed to limit the protection afforded to publicly funded
students under other federal and state laws, including those laws that provide for the
rights of students who have been found eligible to receive special education
services. Additionally, this policy shall not be construed to preclude any teacher,
employee or agent of a public education program from using reasonable and necessary
force to protect students, other persons or themselves from assault or imminent, serious,
physical harm.
The Superintendent or designee will develop written procedures and guidelines related to
this policy identifying:
•

appropriate responses to student behavior that may require immediate intervention;

•

alternative methods that should be used first when seeking to prevent student
violence, self-injurious behavior and/or de-escalating potentially dangerous behavior
occurring among groups of students or with an individual student,
including alternative methods in emergency situations that avoid resorting to physical
restraint;

•

Descriptions of the training and procedures to comply with reporting requirements
including, but not limited to making reasonable efforts to orally notify a parent of the
use of restraint within 24 hours of its imposition;

•

Procedures for receiving and investigating complaints;

•

Methods for engaging parents in discussions about restraint prevention and use of
restraint solely as an emergency procedure;

•

A statement prohibiting: medication restraint, mechanical restraint, prone restraint
unless permitted by 603 CMR 46.03(1)(b), seclusion, and the use of physical restraint
in a manner inconsistent with 603 CMR 46.00;

•

A process for obtaining Principal/Head of School approval for a time out exceeding
30 minutes.

II. District's Physical Restraint
A. Definitions: The definitions of forms of restraint shall be as defined in 603
CMR 46.02
B. Use of Restraint
Any physical restraint shall be limited to the use of such reasonable force as is necessary,
for the least time necessary, to protect a student or another member of the school
community from assault or imminent, serious, physical harm. A physical restraint may
only be administered by school personnel who have been properly trained in the use of
physical restraint.
C. Other Limitations on Use of Restraint
The following practices are expressly prohibited: (i) use of restraint inconsistent with the
provisions set forth Section II (B) above (ii) use of physical restraint as a means of
discipline or punishment, as a response to the destruction of property or disruption of
school order, as a response to a student's refusal to comply with a school rule or staff
directive, or as a response to verbal threats when those actions do not constitute a threat
of imminent, serious, physical harm;(iii) use of prone restraint; (iv) use of mechanical
restraint; (v) use of medication restraint that has not been approved by a physician or
consented to by the student's parents/guardians/caregivers; (vi) use of restraint when a
student cannot be safely restrained; and (vii) continued use of restraint when students
indicate that they cannot breathe, or appear to be in severe distress (including but not
limited to: difficulty breathing, sustained or prolonged crying and coughing).
D. Proper Administration of a Physical Restraint
Only trained school personnel shall administer physical restraints. Trained school
personnel are those individuals who have received either the in-depth training detailed
below or who have received the required basic training detailed below.
III. District's Training Requirements
A. For All Program Staff

Staff shall receive annual training, within the first month of the school year or their
employment, consisting of the following: (a) this policy and related procedures and
guidelines developed by the Superintendent or designee; (b) interventions that may
preclude the need for restraint, including de-escalation of problematic behaviors and
other alternatives to restraint in emergency circumstances, including use of time-out as a
behavior support strategy distinct from seclusion; (c) when behavior presents an
emergency that requires physical restraint, the types of permitted physical restraints and
related safety considerations, including information regarding the increased risk of injury
to a student when any restraint is used, in particular a restraint of extended duration; (d)
administering physical restraint in accordance with known medical or psychological
limitations and/or behavioral intervention plans applicable to an individual student,
including known or suspected trauma history; (e) the role of the student, staff and family
in preventing use of restraint; and (f) identification of program staff who have received
in-depth training pursuant to 603 C.M.R. 46.03(3) in the use of physical restraint. See
603 C.M.R. 46.03(2).
B. For Staff Authorized to Serve As A School-Wide Resource on the Proper
Administration of Physical Restraints
At the beginning of each school year, the Principal/Head of School shall identify program
staff that is authorized to serve as a school-wide resource to assist in ensuring proper
administration of physical restraint and prevention measures. See 603 C.M.R. 46.03(3)
and 46.03(4).

Draft PSB Sustainability Policy for February 17, 2022 School Committee 1st Reading
The Public Schools of Brookline (PSB) values sustainability and is committed to practices that
support a healthy environment for present and future generations, and inspire students to be good
stewards of the Earth and its people. The District will prioritize conservation of resources, carbon
neutrality, and environmental education in concert with fiscal responsibility, health, and safety
including:
Education & Engagement: The District will cultivate an understanding of environmentally
sustainable practices and their urgency in units of study and courses, pedagogies, and through
extracurricular organizations, clubs and teams.
Energy Conservation: The District will seek out opportunities for energy conservation, energy
efficiency, and deployment of renewable energy technologies to capture both cost savings and
reduced carbon emissions for the District.
Food Services: The District will promote student health; sustainable agriculture; environmental
restoration through gardening, recycling, and composting; and the well-being of food chain
workers across all food services activities. The District will promote sustainable food
consumption by moving away from unsustainable foods, including but not limited to meat,
poultry, and fish. The district will instead move towards and promote minimally-processed and
plant-based food options. Nutritious vegetarian entrees shall be available at every meal.
High Performance School Buildings: The District will provide a healthy and safe environment
for students and staff to support an excellent education through best practices in management of
high performance buildings, including protection of indoor air quality (IAQ), green cleaning, and
integrated pest management (IPM).
Local Resources: The District will promote consumption of local water and other goods,
minimizing the importation of resources already available to the community. The District will
encourage students to do the same through example and outreach.
Resource Conservation: The District will promote resource conservation and efficient use of
resources, including waste reduction for water, food, paper and other resources (e.g., not
distributing single use water bottles at events). The District will establish business procedures
that give priority to environmentally preferable products and practices, and that consider
environmental and social costs as well as short-term prices.

Draft PSB Pesticide Policy 2.14.22
It is the policy of the Brookline School Committee to promote the health and safety of our school
communities by minimizing the use of toxic pesticides to the greatest extent practicable and to
manage pests in and around schools in a manner that protects human health, maintains the
integrity of school buildings and grounds, and preserves the environment. The Public Schools of
Brookline (PSB) are committed to the sustainable management of pests through the use of sound
Integrated Pest Management (IPM), or its equivalent, that focuses on eliminating pest access to
food, water and shelter in and around our schools.
Integrated pest management is a comprehensive process that utilizes information about plants,
pests and the environment to plan and implement management tactics in overall strategies to
keep pests below levels that cause damage. For the PSB, integrated pest management specifically
involves cooperative regular monitoring of plant material and pest levels, and prohibiting toxic
pesticides, including glyphosate and 2,4-D, unless as a last resort in emergency situations when
other means of control are ineffective.
Proper grounds management techniques reduce stress and encourage good health in plants. These
include proper planning and cultural practices, such as watering, fertilizing, mowing, core
aeration, pruning and mulching. It is important that these practices be done at proper times and
intervals.
A pesticide is a substance or mixture of substances intended to prevent, destroy, repel, or
mitigate pests or used as a plant growth regulator. This includes insecticides used against insects,
herbicides used against weedy or other plants, fungicides used against fungi, and antibiotics or
bactericides used against bacteria.
Pesticides may be used when:
1. Students or employees are experiencing significant discomfort or unsafe conditions; and
the use of toxic pesticides is essential to mitigation.
2. Damage is occurring to a tree, shrub, plant, grounds or facilities; and cultural and
biological methods have been used unsuccessfully, or to a great degree of certainty would
likely be unsuccessful if deployed.
3. Population dynamics of pests indicate that significant increases in pest problems are
inevitable and only toxic pesticide use presents as a viable option to decrease the pest
population.
The district's grounds maintenance contractor/staff/partner(s) must:
1. Institute or maintain a grounds management program which encourages healthy plants.
This will include proper timing and scheduling of watering, fertilizing, mowing, core
aeration, pruning, and mulching (to minimize stress of plants thus reducing susceptibility
to insects, disease and weeds).
2. Evaluate grounds management practices and pest control procedures on an ongoing basis.
Revise practices as needed to gain from past experiences and new techniques.

When it is necessary that pesticides be applied, the contractor/staff/partner(s) must:
1. Keep records regarding the application, as required by Massachusetts law.
2. Use the least toxic “minimum risk” and effective pest control measures. The U.S.
Environmental Protection Agency maintains a list of pesticide ingredients considered
“minimum risk.”
3. Apply pesticides when the impacted wing of a school is not in session.
4. Post notification signs in accordance with Massachusetts law.
5. Notify building administrators at least 48 hours in advance, unless the situation
necessitates immediate application, in which case the Superintendent or designee must
provide prior authorization.
For pesticide restrictions related to food consumption, please refer to the Wellness Policy on
A18.

Brookline Equity Policy
The Public Schools of Brookline (PSB) are committed to creating and sustaining learning and working
environments enriched and improved by the contributions, perspectives, and presence of a diverse staff
and student body. The district endeavors to ensure that student and staff experiences are equitable
economically, racially, and socially across all demographic groupings, including age, ethnicity, gender,
gender identity and expression, sexual orientation, socioeconomic status, religion, national origin,
linguistic ability, physical ability, and learning differences. The district is committed to rectifying to the
greatest extent possible any systems, policies, procedures, and biases at all levels, whether conscious or
unconscious, that contribute to the perpetuation of achievement gaps, opportunity gaps, and
disproportionality. Intense focus shall be paid to any disparities correlated with demographic traits.
Students: As the district considers it the right of all students to receive a welcoming, high-quality,
equitable education, the Public Schools of Brookline (PSB) shall identify and address disparities in
educational experiences and outcomes in order to improve academic opportunities and performance, as
well as social experiences.
Staff: As the district values a diverse, inclusive, and culturally responsive workforce, the Public Schools of
Brookline (PSB) shall examine practices and patterns in recruitment, hiring, retention, and employment
experiences to ensure that they comport with the district’s commitment to equity.
The Superintendent, or designee(s), shall promulgate protocols in furtherance of the district’s objective
to attain equity. These protocols shall be regularly reviewed and revised, as necessary, to reflect district
needs and best practices.
At least once per academic year, the Superintendent, or designee(s), shall present an update to the
School Committee on the district’s progress with equity initiatives.

Equity Policy in Newton
Economic disparity can lead to inequality in educational opportunities and experiences. The
District will ensure that student educational experiences are equitable and not influenced by
family income. District resources, which include technology, instructional materials,
programming and staffing must be allocated equitably by the School Committee and
Superintendent considering such factors as the number of classrooms in the school, the number
of students in the school, and student/family needs.
Similarly, the District will endeavor to provide all students with equitable enrichment
opportunities and experiences, such as performances and lectures by outside organizations,
student performances, field trips, etc. To address inequity in educational or enrichment
opportunities, the Superintendent or designee will develop guidelines to ensure that
parent/guardian organizations' spending is equitable from school to school over time. The
guidelines will specify categories of items and activities in which outside organizations may
provide resources and funding, categories of items and activities in which outside organization
assistance is limited, and categories of items and activities in which outside resources or funding
is prohibited.
An Equity Committee will be established and comprised of representatives from parent/guardian
organizations, the Superintendent or designee and the School Committee in accordance with the
guidelines. The Equity Committee will meet to periodically review the guidelines as well as
monitor and ensure compliance with this policy.

File: JBB
Equity Policy

Definition:
SPS defines equity as providing the opportunities, support, environment, high expectations, and
resources that every student needs to achieve educational success, to feel valued, and contribute to
a thriving community.
This is different than equality, which means providing each individual student with the exact
same conditions or resources regardless of need.
Purpose:
Somerville Public Schools (SPS) students have the right to respectful learning environments in
which all of their identities, especially their racial and ethnic diversity, are valued and contribute
to successful academic outcomes. This includes the embracing of intersectionality, the complexity
of each unique student, and the convergence of their overlapping identities (such as race, ethnicity,
gender identity, ability, sexual orientation, religion, nationality, language acquisition status, and
socio-economic status).
This policy asserts that each and every student matters, and in particular, that educational outcomes
should never be predictable by any individual’s actual or perceived personal identity, and that
equity demands intensive focus and attention to eliminate all gaps in student achievement
correlated with demographic characteristics.
This policy exists to confront a legacy of institutional racism that results in achievement and
opportunity gaps. These gaps include lower academic achievement and graduation rates, higher
drop out and suspension rates, and fewer college and career opportunities for students of color than
for their white peers. Moreover, when other variables are held constant (e.g. poverty indicators,
special education status, language acquisition status), gaps along the lines of race and ethnicity are
still present.
SPS acknowledges that complex societal and historical factors contribute to inequities within our
school district. SPS must continuously examine all policies and practices for internal biases that
contribute to achievement and opportunity gaps. SPS must provide all students with the support
and opportunity to succeed.
This policy will uphold SPS’ commitment that all staff will be culturally competent, and
demonstrate mutual respect without regard to any individual’s actual or perceived personal
characteristics. In addition, all staff will be vigilant for biased and hateful incidents among students
and will respond appropriately to such incidents.
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Equity Levers Crucial to Student Success:
There are a number of factors that influence success for all students. These factors include: (1)
district and school policies and procedures, foremost pupil school assignment; (2) adequate
resources; (3) high quality teaching and learning; (4) social, emotional, and physical health of
students; (5) quality, diversity, competency, and stability of school leadership and staff; and (6)
valued partnership with students’ family and community.
Desired Outcomes:
1. Pupil assignment shall take into consideration district programming and neighborhood
choice to result in equal access to opportunity and a diverse representation of the
population at each K-8 and K-5 school.
2. Schools shall receive equitably allocated resources to respond to the needs of each
student, which may result in differentiated resource allocation. This includes, after
consideration of students’ individual needs, equitable access to wrap-around support,
material resources relative to the student body, and resources to support student mental
health.
3. All students shall experience a rich, diverse, culturally responsive curricula, instruction,
and assessments, which supports students’ healthy identity development. All students
should have access to advanced level courses at the high school level, including
language arts, mathematics, science, social studies, history, career technical options,
the arts, foreign language, and music.
4. SPS shall ensure schools are equipped to meet the social, emotional, and physical needs
of each student.
5. SPS shall ensure that staff at each school are diverse, culturally competent, highquality, stable and equity focused.
6. Family and community are valued and equal partners. As such, each school is
responsible for building partnerships with every family with a specific goal of
diversifying parent/guardian leadership and the SPS volunteer base. Our district and
schools will work closely together with families and community members especially
in the areas of building relationships, teaching and learning, and supporting advocacy.
Equity Goals and Reports:
The Superintendent or designee shall develop and implement a system-wide racial/ethnic equity
plan with clear accountability and metrics, which will result in measurable progress for all SPS
students towards the desired outcomes outlined in this policy. Goals for schools, departments, and
staff shall be connected to already existing prioritized structures of accountability and support to
ensure progress is made. If a school or department is not making adequate progress towards the
desired outcomes at the time of the report, the school or department will receive increased support.
The Superintendent shall annually report progress on the plan and outcomes.
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The district shall present reports on the following data (where applicable aggregated and
disaggregated by race/ethnicity, English Language Learners, indicators of poverty, and special
education status):
Number of out-of-school suspensions and descriptions of in-school suspension programs; number
of emergency removals; intervention programs used to prevent suspensions and support positive
behaviors; specific supports for students with mental health conditions; school attendance;
enrollment in advanced course work; number of dropouts; assignment into special education;
college completion within six years, and any other data that district staff deem appropriate, useful
and valid for this purpose.
The district will develop a process to field complaints and violations in values which this policy
intends to uphold which will be communicated to staff and students. No district student or staff
member who in good faith reports a violation to the equity policy shall suffer harassment,
retaliation, or adverse consequences.
These desired outcomes shall be crafted into three phase goals in the following structure:

Adopted: November 2019
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Equity Policy in Kent, WA
Purpose and Background
The Kent School District values its rich, diverse schools and communities and is committed to our mission of "successfully
preparing all students for their futures." To achieve this, the Kent School District will identify and correct practices and
policies that perpetuate both the achievement and opportunity gaps and institutional bias.
In the United States, there has been a long history of legal and de facto discrimination that has led to institutional, structural,
and individual racism and bias inconsistent with the Kent School District's mission, vision, and core values. These disparities
are unacceptable and contradict the Kent School District's belief that all students can achieve.
In the Kent School District, we acknowledge racial disparities exist because of inequitable historical access to educational
opportunities that have profound intergenerational impacts and perpetuate economic, social, and educational inequity in
communities of color. As a District, we believe these disparities are unacceptable and contradict the Kent School District's
belief that all students can achieve. Racial inequities have been created and perpetuated over time and can be eliminated.
Similarly, personal prejudice is learned and can be unlearned. Creating, ignoring, or perpetuating these and other such
inequities that impact students and staff is racial misconduct. By way of this policy and procedure, the Kent School Board
and the district are committed to understanding and interrupting institutional racism and bias patterns at all levels of the
organization, whether conscious or unconscious, that result in predictably lower academic achievement, most notably for
students of color. Through the adoption of this board policy, racial misconduct in Kent School District is unacceptable and
prohibited.
While the primary focus of our race and equity policy is on race and ethnicity, our District acknowledges forms of social
inequalities and oppression, including gender, gender identity and expression, sexual orientation, socioeconomic status,
religion, national origin, linguistic ability, physical ability, and learning differences, and how forms of oppression
intersect. Kent School District is committed to explicitly identifying and addressing all disparities in educational outcomes to
target areas for intervention to improve academic opportunities for all students.
The Board of Directors will hold the Superintendent accountable for making measurable progress in moving this work
forward as outlined in the policy and procedure. The Board recognizes this work is ongoing and requires equitable resource
allocation annually to meet each student's needs.
District Beliefs and Commitments
We believe when Kent School District provides equitable allocation of resources, and when high-quality learning opportunities
are afforded to each and every student regardless of race, ethnicity, learning difference, linguistic ability, or zip code, and when
family and community members serve as partners in education and agents for their children, then Kent School District will
fulfill its mission of successfully preparing all students for their futures.
We believe it is the right of all students to receive a high-quality, equitable education and have a safe social experience in
school.
We believe effective KSD schools and classrooms are welcoming to all students, with caring teachers, joy, engagement in
learning, and students working to their potential.
We believe a diverse, inclusive, and culturally responsive workforce is built by eliminating barriers to growth and opportunity
and allowing each employee to contribute to their full measure. In doing so, the District is committed to cultivating talent and
building capacity to deliver innovative, effective, and culturally relevant instruction and services to our students and families.
We believe every KSD student, family, and staff member deserves a respectful, welcoming, and inclusive learning
environment where their diversity is recognized, valued, and contributes to their success.
The Kent School District is committed to creating and sustaining learning and working environments enriched and improved
by the contributions, perspectives, and presence of our diverse student body, families, staff, and community.
With the implementation of this policy, all members of the Kent School District shall:







Change structural systems that eliminate barriers and improve access for students.
Raise the achievement of all students while eliminating gaps between the highest and lowest-performing students.
Decrease the over-representation of students of color in inclusive education.
Decrease the disproportionality in school discipline, specifically out-of-school suspensions and expulsions.
Incorporate student voice as a critical part of school and district decision-making and culture- building.




Access essential supports provided to support diversity, equity, and inclusion to bolster engagement and student
learning.
Engage in district-provided diversity, equity, and inclusion-related professional learning, including implicit bias and
gender inclusivity, to eliminate systemic, measurable inequities in our education system.

Agreements
To ensure educational equity and achieve our mission of successfully preparing all students for their future, the Board holds
itself and all central office and school-based decision-makers, teachers, support staff, and employees accountable for
building a District-wide culture of respect for diversity, equity, and inclusion, which is free of racism.
The School Board acknowledges that historical and ongoing institutional racism and institutional biases have resulted in
significant, measurable, systemwide inequities in access and achievement for Kent School District students. Every Kent
School District employee is responsible for the success and achievement of each and every student.
To achieve educational equity for our students, the district shall:














Provide district-approved annual and ongoing antiracist multicultural professional development to strengthen
employee knowledge and skills to eliminate disparities in achievement, course and program placement, and
discipline.
Create an environment where all students, families, staff, and community members know they are safe, respected,
and valued for their diverse life experiences, language, culture, values, and beliefs.
Develop and maintain culturally responsive curriculum and courses for students and staff that are both flexible and
incorporate the contributions of diverse cultural groups.
Provide every student universal access to a high-quality, culturally responsive curriculum by targeting the needs of
each individual student to ensure learning outcomes are within reach of all learners.
Welcome and empower all families regardless of race, economic status, ethnicity, religion, culture, or first language
as essential partners in their student's education, school planning, and District decision-making.
Create welcoming school and facility environments that reflect and support the diversity of the student population
and community and include partners who have demonstrated culturally specific expertise -- including government
agencies, nonprofit organizations, businesses, and the community in general -- in meeting our educational
outcomes.
Identify, implement and allocate equitable resources for supports needed to address racial disparities to provide all
students a successful education experience.
Commit to whole student development by including social-emotional development for all students equitably.
Encourage, support, and expect high achievement, leading to multiple opportunities and options for College and
Career readiness.
Track and report disaggregated data sets in determining student representation and success.
The district shall review existing policies, programs, professional development, and procedures annually to ensure
the promotion of racial equity and all new policies, programs, and procedures will be developed using a racial
equity analysis tool.

Definitions
Achievement Gap: any significant and persistent disparity in academic performance or educational attainment between
different groups of students. (https://www.greatschoolspartnership.org)
Anti-Bias: An active commitment to challenging prejudice, stereotyping, and all forms of discrimination. (Anti-Defamation
League, https://www.adl.org)
Anti-Racist: An anti-racist is someone who is supporting an antiracist policy through their actions or expressing antiracist
ideas. This includes the expression of ideas that racial groups are equals and do not need developing and supporting
policies that reduce racial inequity. (Ibram X. Kendi, How To Be An Antiracist, Random House, 2019.
Cultural Competency: Cultural competence is having an awareness of one's own cultural identity and views about
difference, and the ability to learn and build on the varying cultural and community norms of students and their families. It is
the ability to understand the within-group differences that make each student unique while celebrating the between-group
variations that make our country a tapestry. (https://www.nea.org)

Culturally Responsive: Cultural responsivity refers to the ability to learn from and relate respectfully to people from your own
and other cultures. (National Center for Culturally Responsive Educational Systems, https://www.nccrest.org)
Disaggregated Data: Disaggregating data means breaking down information into smaller groups. For instance, breaking
data down into grade level within school-aged students, country of origin within racial/ethnic categories, or gender among
student populations are all ways of disaggregating data.
Disaggregating student data into smaller groups can help schools and communities plan appropriate programs, decide
which evidence-based interventions to select (i.e., have they been evaluated with the target population), use limited
resources where they are needed most, and see important trends in behavior and achievement. (National Center for Mental
Health Promotion and Youth Violence Prevention, April 2012).
Discrimination: The denial of justice and fair treatment by both individuals and institutions in many arenas, including
employment, education, housing, banking, and political rights. Discrimination is an action that can follow prejudicial thinking.
(Anti-Defamation League, adl.org)
Disproportionality: the "overrepresentation" and "under-representation" of a particular population or demographic group
relative to the overall student population (National Association for Bilingual Education, 2002).
Diversity: All the dimensions of diversity listed below may not have correlation data due to privacy laws. The following list, if
not all-inclusive, and the policy, call for annual updates.
Age
Citizenship Status
Color
Creed or Religion
Culture
Economic Status
Family Structure
Gender Identity or Expression
Language Accessibility
Marital/Relationship Status
Mental and Physical Ability
National Origin
Pregnancy
Race
Sex
Sexual Orientation
Veteran Status
Any other protected class identified in Federal, State, or local laws.
Educational Equity: Public schools should provide equitable access and ensure that all students have the knowledge and
skills to succeed as contributing members of a rapidly changing, global society, regardless of factors such as race, gender,
sexual orientation, ethnic background, English proficiency, immigration status, socioeconomic status, or disability. (NSBA
Beliefs and Policies, https://www.nsba.org)
Equality: Equality in education is achieved when students are all treated the same and
have access to similar resources. (https://www.nsba.org/Services/Center-for-Public-Education)
Equity: Equity in education is achieved when all students receive the resources they need, so they graduate prepared for
success after high school. (https://www.nsba.org/Services/Center-for-Public-Education)
Growth Mindset: "In a growth mindset, people believe that their most basic abilities can be developed through dedication
and hard work—brains and talent are just the starting point. This view creates a love of learning and a resilience that is
essential for great accomplishment." (Dweck, 2015)
Individual Racism: Individual racism refers to the beliefs, attitudes, and actions of individuals that support or perpetuate
racism. Individual racism can be deliberate, or the individual may act to perpetuate or support racism without knowing that is
what he or she is doing. Flipping the Script: White Privilege and Community Building by Maggie Potapchuk, Sally Leiderman,
Donna Bivens, and Barbara Major (2005).
Implicit Bias: The unconscious attitudes, stereotypes, and unintentional actions (positive or negative) towards members of a
group merely because of their membership in that group. These associations develop over the course of a lifetime,
beginning at a very early age through exposure to direct and indirect messages. When people are acting out of their implicit
bias, they are not even aware that their actions are biased. In fact, those biases may be in direct conflict with a person's
explicit beliefs and values. (Anti-Defamation League, www.ADL.org )
Institutional Racism: Institutional racism refers specifically to the ways in which institutional policies and practices create
different outcomes for different racial groups. The institutional policies may never mention any racial group, but their effect is
to create advantages for Whites and oppression and disadvantage for people from groups classified as People of Color.
(Source: www.racialequitytools.org)
Interpersonal Racism: Interpersonal racism occurs between individuals. Once we bring our private beliefs into our
interaction with others, racism is now in the interpersonal realm. Chronic Disparity: Strong and Pervasive Evidence of Racial
Inequalities by Keith Lawrence and Terry Keleher (2004).

Opportunity Gap: Opportunity gaps occur because students of color and low-income children often have fewer opportunities
to prepare and develop as young learners due to reduced access to high-quality childcare, pre-K, afterschool, and
extracurricular activities. These gaps generally persist into their K-12 education, creating achievement gaps, a decades-old
issue facing every state. (National Conference of State Legislatures, http://www.ncsl.org/research/education/equity-and-theopportunity-gap.aspx).
Race: A social construct that artificially divides people into distinct groups based on characteristics such as physical
appearance (particularly color), ancestral heritage, cultural affiliation, cultural history, ethnic classification, and the social,
economic, and political needs of a society at a given period of time. Racial categories subsume ethnic groups. (Source:
Maurianne Adams, Lee Anne Bell, and Pat Griffin, editors. Teaching for Diversity and Social Justice: A Sourcebook. New
York: Routledge.)
Racism: Is a system of advantage based on race and supported by institutions, policies, and practices that benefit dominant
groups and disadvantage subdominant groups. Racism is a social expression of power and privilege. (www.nea.org)
Structural Racism: Structural Racism includes the aspects of our history and culture that have allowed the privilege
associated with ‘whiteness’ and the disadvantage of ‘color’ to endure and adapt over time. It points out the ways in which
public policies and institutional practices contribute to inequitable racial outcomes. It lays out assumptions and stereotypes
that are embedded in our culture that, in effect, legitimize racial disparities, and it illuminates the ways in which progress
toward racial equity is undermined. Flipping the Script: White Privilege and Community Building by Maggie Potapchuk, Sally
Leiderman, Donna Bivens, and Barbara Major (2005).
Targeted Universalism: Targeted universalism means setting universal goals pursued by targeted processes to achieve
those goals. Within a targeted universalism framework, universal goals are established for all groups concerned. The
strategies developed to achieve those goals are targeted based upon how different groups are situated within structures,
culture, and across geographies to obtain the universal goal. Targeted universalism is goal-oriented, and the processes are
directed in service of the explicit, universal goal. (Targeted Universalism: Policy & Practice Primer by John. A Powell,
Stephen Menendian, Wendy Ake. May 2019.)
White Privilege: White privilege is an institutional (rather than personal) set of benefits granted to those who, by race,
resemble the people who dominate the powerful positions in our institutions. One of the primary privileges is that of having
greater access to power and resources than people of color do; in other words, purely on the basis of white skin color, doors
are open to those that are not open to other people. (Understanding White Privilege, Francis E. Kendall, Ph.D., 2002).

