School Committee Curriculum Subcommittee
Tuesday, May 18, 2021
4:00 PM-5:45 PM
Remote via Zoom
Curriculum Subcommittee Members Present: Jennifer Monopoli (Chair), Helen Charlupski,
Susan Wolf Ditkoff.
Other School Committee Members: Steven Ehrenberg, Andreas Liu, and Mariah Nobrega.
Staff Present: Jim Marini, Michelle Herman, Casey Ngo-Miller, Nadene Moll, Erin Cooley,
Anthony Meyer, Hal Mason, Carlyn Uyenoyama, Brendan Kobus, Torrance Lewis, Patricia
English-Sand, Joshua Howe, Alison Henry, Jen Buller, and Robin Coyne.
1) Update from Special Education on Disproportionality
Ms. Ngo-Miller commented that a group has been engaged in a yearlong process, as required by
the Department of Elementary and Secondary Education (DESE), to examine the
disproportionality in the Public Schools of Brookline (PSB) and identify immediate and longer
term actions to address the issues. The internal group working on this quickly identified that
while the district can put in place more and different academic interventions and professional
development, the real focus should be on increasing educational access and equity for the most
marginalized students. The team identified how the district can begin to address this larger piece
of work recognizing that much of this requires input from both the new Superintendent and new
Deputy Superintendent for Teaching and Learning. Ms. Ngo-Miller expects there will be
ongoing updates at future School Committee meetings.
Co-Director of Special Education PreK-8 Nadene Moll provided an update on work to address
disproportionality in special education (Attachment A). Ms. Moll reviewed data showing
disproportionality and discussed possible root causes of overidentification. She discussed an
action plan and target areas. In response to Subcommittee member comments and questions, Ms.
Ngo-Miller, Ms. Moll, and Ms. Herman discussed the following: possible funding sources;
inclusion of PreK in action plans; the importance of a comprehensive, consistent, and culturally
responsive Tier One approach; measurement of effectiveness; the role of Child Study Teams, the
need to consider and address the impact of trauma; the role of families in the process; the
potential impact of project-based learning on student engagement, and professional development.
2) Update on 9th Grade Wellness
Brookline High School (BHS) Head of School Anthony Meyer, Assistant Head of School Hal
Mason, BHS Associate Dean of Students Brendan Kobus, and Interim K-12 Coordinator for
Wellness Education Carlyn Zaniboni Uyenoyama were present to discuss the 9th Grade Wellness
requirement. The 9th Grade Wellness Class is a skills-based health education class that provides
students with content knowledge and continuous opportunities to practice skills, aligned with the
National Standards for Health Education (i.e., health promotion and disease prevention;
analyzing influences on health behaviors; access valid information, products and services;
decision-making; goal setting; communication; advocacy for personal, family, and community
health), to enhance health and avoid or reduce risk behaviors. The course includes CPR
instruction. The BHS administrators discussed the following: why the 9th Grade Wellness class
was not offered this year (including the difficulty of discussing sensitive topics over Zoom);
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options for making up the material (summer option, which will not be duplicative, and 10th
Grade Wellness class in the fall - one semester course, two days per week); how taking the class
in the fall might impact students with other demands on their schedules (e.g., would replace an
elective/inclusion opportunity for students in Learning Centers; some students would have
contracted out due to sport team participation); and State graduation requirements.
Mr. Meyer will report back on the following: State graduation requirements for Health and
Wellness classes (i.e., whether the requirement is fitness), the feasibility of offering the summer
class at no charge, and whether there are alternatives for students who have other demands on
their fall schedules. The consensus of the administrators and members present was that it is
important that students access the material provided in this course, regardless of whether it is a
State graduation requirement.
3) 6th Grade Team Organization at Baker School
Dr. Marini explained that the purpose of this update is to provide some context for comments
made during the May 13, 2021 School Committee meeting (concerns that 6th grade educators
were being assigned to teach more than one subject). Baker Principal Torrance Lewis, VicePrincipal of the Upper School (5-8) Patricia English-Sand, Vice-Principal of the Lower School
(K-4) Joshua Howe, and Education Team Facilitator (ETF) Alison Henry were present to discuss
the rationale for changes to the 6th Grade model and the development/implementation of this
plan. Last summer Baker administrators met with the Baker Site Council, PTO and the Diversity
Committee to review and get input on ideas for changing the 6th grade model (in addition, Ms.
English-Sand interviewed over 41 staff members). The three groups agreed that Mr. Lewis’s
research backed proposal (Mr. Lewis will send relevant literature to Subcommittee members) to
move to a team-based model prioritizes 6th grade students’ socio-emotional learning, provides a
smaller learning community in a large school, makes sense educationally and developmentally,
and begins to address concerns regarding the historical difficulty of the middle school transition.
Many parents have contacted the administration and School Committee to express support for
the new model and Mr. Lewis’s leadership.
Subcommittee members expressed their appreciation to Mr. Lewis and the Baker administrators
for the update and for their efforts to provide the best possible educational experience for
students. It was noted that a 6th grade team model is used in many districts, and that assigning
middle school teachers to more than one subject is not new to this district (e.g., the Lawrence
School has teacher teams). Members expressed support for the new 6th Grade model, which is
research-based, provides more scaffolding for students, and is developmentally appropriate for
young adolescents. The Subcommittee discussed forming a study group to consider a districtwide vision for middle school education that takes into consideration individual school needs and
structure, opportunities for collaboration and inter-disciplinary learning, and the experience of
different groups of students (e.g., special education, race, income).
The meeting adjourned at 5:45 PM.
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Capstone Presentation
Reducing Disproportionate Identiﬁcation of Black and
African American Students with SLD
Nadene Moll, Director of Special Education PreK-8

Relevant District Population Data
Pre-Pandemic about 7500 students. Now just over 6800
● 1 Pre-K (190 students)
● 8 Elementary Schools (K-8 - about 4600 students )
● 1 High School (2048 students)
Additional relevant population data:
● Metco- 291 students grades K-12
● Steps to Success- 121 K-8 and 136 BHS = 257

2019 Special Education Data
●

1277 Students in Special Ed age PreK- 22

●

468 Black/African American students in the district

●

Of those 468 kids, about 35% of them are
on IEPs (rr 2.30)

●

Next highest category is Hispanic students at 26%
(risk ratio 1.73)

●

All other ethnicities have a rr below 1.

How do we serve special ed students?
●
●
●

Integrated PreK programs
Learning centers K-8
4 district-wide programs (or versions of them) preK-22 (LAHB, TLC, ALC, RISE)

*rr = risk ratio

Data Analysis
Data analysis of disproportionately identiﬁed students
(2020-21 students n= 53)
●
●
●
●
●
●

45% identiﬁed when in K - 2
7 of the students moved in with SLD dx
32% identiﬁed with an SLD in all three areas
More than half of the students are in either STS or METCO
○ Resident 27; 16 Steps to Success
○ Metco 26
Higher number of students coming from certain K-8 schools
45% of students did not receive a math intervention (could have received math
from CST)

Why Now?
Previous strategies have not eﬀectively reduced the disproportionate identiﬁcation of African
American and Black students in the SLD category : risk ratio over 3.0 in 2017-2019,will likely be in
2020 as well
(In contrast- we changed the communication recipe and are no longer at risk)
What’s changed already?
●
●

Phonics instruction (Fundations) is ﬁnally in place in grades k-2
District ﬁnally settled on an elementary math curriculum but instruction has been disjointed
during the pilot phases

Possible Root Causes of Overidentiﬁcation
Elementary Schools:
●
●
●
●
●
●

Every school has its own structures and practices
Black and Brown students disproportionately fall in the approaches/below expectations in reading assessments- the % does
not change signiﬁcantly year to year
Inconsistencies in Tier 1 instruction across the district, within buildings, at grade levels, etc. ; Little accountability for lack of
consistent practices
Underuse of trauma-informed instruction
Unclear understanding of diagnostic criteria of qualifying for SLD -- ETFs and evaluators
No pathways for communication between K-8s and HS around literacy instruction
High School

●
●
●
●

No general education literacy support for students at BHS
Lack of reading data for students at the high school level (unless they are already receiving special education
services).
Lack of tier 1 & 2 supports
Lack of structures for learning, pd, applied practice to support the adults that we are hoping in turn support the
students to be successful in the general education environment

Theory of Action
GIven these conditions:
●
●
●
●
●

Robust, classroom-based instruction in literacy and math in grades k-2
Consistent grade level screening tools to progress monitor
High ﬁdelity, high quality interventions in areas of need for to students who
require additional instruction
Timely identiﬁcation of students who are not responsive to those interventions
Review of intervention data by teams who are well trained in the identiﬁcation
of SLD and evidence-based interventions

Special education teams will more accurately identify which students have an SLD vs.
which students require additional instructional opportunities

District Teams Involved in Action Plan
Educator(s)

Role

General education classroom teachers, intervention
specialists, and curriculum leaders

Identiﬁcation of math and literacy screening tools

Math and Literacy department heads and specialists

Development and rollout of math and literacy
screening measures across K-2 classrooms
districtwide over a two-year period

School leaders and curriculum leaders

Standardize classroom instruction in literacy and
math across elementary schools over a two-year
period

○
Literacy and Math specialists and coaches

Provide PD to Child Study Team members to increase
accurate identiﬁcation of struggling students and
appropriate targeted interventions (year 1 /year 2)

Special education directors

Provide PD to Team Facilitators and special education
evaluators to ensure common understanding of
identiﬁcation criteria for SLD

Early evidence of Change by Spring 2021-22
●

All K-2 classrooms will complete the same literacy and math screenings

●

At- risk students will be quickly referred to time-limited math and literacy
interventions, and will be referred for special education evaluation in the
absence of a robust response to two cycles of intervention.

●

CST and consults with classroom teachers will be used to provide
feedback to classroom teachers re: continued Tier 1 instruction in
math/literacy

Target Areas
Screening Targets:
●
Literacy screening measures will be identified across elementary schools in grades K-2, and classroom teachers will be trained in
how to conduct screenings.
●
Math screening measures will be identified across elementary schools in grades K-2, and classroom teachers will be trained in
how to conduct screenings.
Intervention Targets:
●
Math and literacy department chairs will outline Tier 2 and Tier 3 interventions, assign interventionists, and delineate the
intervention referral process for grades k-2.
Professional Development Targets:
●
Educational Team Facilitators will review the process of identifying SLD and will create composite cases as exemplars.
●
Child Study Teams will be trained in how to interpret classroom screening data and the process of referral for math and literacy
intervention.
●
Educational Team Facilitators will train their building-based special education evaluators in accurate identification of SLD
●
New-to-Brookline teachers in k-2 will be trained in screening measures
●
Teacher observations will be conducted to ensure fidelity of screening process and provide feedback regarding Tier 1
interventions

